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​Abstract:​​This​​roundtable​​workshop​​was​​a​​research-to-practice​​approach​​with​​the​​intent​​to​​guide​
​educators​ ​in​ ​the​ ​use​ ​of​ ​a​ ​newly-designed​ ​graphic​​organizer​​(Castillo​​&​​Sedano,​​2025)​​used​​to​
​map​ ​social​ ​emotional​ ​goals​ ​within​ ​the​ ​guidelines​ ​and​ ​principles​ ​of​ ​Universal​ ​Design​ ​for​
​Learning.​​With​​the​​need​​for​​support​​of​​social​​emotional​​outcomes​​for​​students,​​layering​​learning​
​through​ ​the​ ​approach​ ​of​ ​universal​ ​design​ ​supports​ ​accessibility​ ​and​ ​academic​ ​growth​ ​in​ ​the​
​classroom​​(CAST,​​2018).​​This​​workshop​​integrated​​a​​tool​​for​​reference​​to​​support​​educators​​with​
​accommodations to consider pending children’s needed supports.​
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​accommodations, lesson planning, teacher education​

​I​​NTRODUCTION

​The​​Collaborative​​for​​Academic,​​Social,​​and​​Emotional​​Learning​​(CASEL)​​defines​​social​
​emotional​​learning​​as​​“the​​process​​through​​which​​all​​young​​people​​and​​adults​​acquire​​and​​apply​
​the​ ​knowledge,​​skills,​​and​​attitudes​​to​​develop​​healthy​​identities,​​manage​​emotions​​and​​achieve​
​personal​ ​and​ ​collective​ ​goals,​ ​feel​ ​and​ ​show​ ​empathy​ ​for​ ​others,​ ​establish​ ​and​ ​maintain​
​supportive​​relationships,​​and​​make​​responsible​​and​​caring​​decisions”​​(CASEL,​​2020).​​Universal​
​Design​​for​​Learning​​(UDL)​​Guidelines,​​within​​education,​​were​​developed​​to​​guide​​teachers​​in​​a​
​way​ ​to​ ​provide​ ​access​ ​to​ ​learning​ ​through​ ​use​ ​of​ ​guided​ ​principles​ ​(CAST,​ ​2018).​ ​Special​
​educators​ ​are​ ​taught​ ​how​ ​to​ ​use​ ​these​​guidelines​​to​​design​​accessible​​lessons​​to​​reach​​as​​many​
​learners​ ​as​ ​possible​ ​in​ ​the​ ​inclusive​ ​classroom.​ ​When​ ​developing​​lesson​​plans​​and​​considering​
​access​ ​for​ ​all​ ​learners​​(general​​learners,​​learners​​with​​Individual​​Education​​Plans,​​learners​​with​
​504​ ​plans,​ ​and​ ​learners​ ​receiving​​Tier​​II​​Intervention​​in​​the​​general​​education​​classroom)​​UDL​
​provides​ ​three​ ​core​ ​principles​ ​with​ ​guidelines​ ​to​ ​consider​ ​during​ ​development:​ ​engagement,​
​representation, and action and expression (CAST, 2018). ​

​PURPOSE IN ACTION​
​Events​ ​impacting​ ​children​ ​in​ ​2019​ ​and​ ​2020​ ​have​ ​led​ ​to​ ​current​ ​learners​ ​in​ ​the​ ​classroom​
​needing​ ​reintegration​ ​to​ ​appropriate​ ​social​ ​skill​ ​use​ ​in​ ​a​ ​classroom​ ​full​ ​of​ ​peers​ ​(Irwin​ ​et​ ​al.,​
​2021).​ ​These​ ​events​ ​reduced​​or​​eliminated​​social​​integration​​for​​children​​who​​typically​​learned​
​in​ ​group​ ​settings​ ​with​ ​their​ ​peers​ ​outside​ ​of​ ​the​ ​home.​ ​This​ ​need​ ​continues​ ​to​ ​present​ ​itself​
​yearly,​​with​​greater​​emphasis​​needed​​as​​our​​young​​learners​​enter​​school​​each​​Fall.​​What​​special​
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​educators​​have​​used​​in​​the​​classroom​​for​​decades,​​known​​as​​social​​skills​​lessons,​​has​​surfaced​​as​
​a need in all classrooms with the term​​social emotional learning​​.​

​L​​ITERATURE​​R​​EVIEW​
​This​​session​​shared​​a​​graphic​​organizer​​developed​​by​​Castillo​​and​​Sedano​​(2025)​​which​

​cross-sections​​the​​CASEL​​Framework​​(2020)​​with​​the​​Universal​​Design​​for​​Learning​​guidelines​
​(2018).​​This​​graphic​​organizer​​is​​used​​to​​map​​social​​skills/social​​emotional​​learning​​standards​​in​
​an​ ​equitable​ ​way,​ ​through​ ​the​​consideration​​of​​the​​guidelines​​of​​Universal​​Design​​for​​Learning​
​(Castillo​ ​&​ ​Sedano,​ ​2025).​ ​Use​ ​of​ ​the​ ​graphic​ ​organizer​ ​supports​ ​a​ ​thought​ ​process​ ​in​ ​which​
​teachers​ ​are​ ​encouraged​ ​to​ ​consider​ ​during​ ​the​ ​planning​ ​stages​ ​of​ ​lessons​ ​focused​ ​on​ ​social​
​emotional learning standards.  ​

​T​​HE​​CASEL F​​RAMEWORK​
​An​ ​introduction​​of​​the​​five​​categories​​and​​four​​environments​​of​​the​​CASEL​​Framework​

​took​ ​place​ ​during​ ​this​ ​session​ ​(CASEL,​ ​2020).​ ​A​ ​QR​ ​code​ ​was​ ​provided​ ​to​ ​the​ ​table​ ​which​
​included​ ​a​ ​link​ ​to​ ​the​ ​CASEL​ ​website​ ​(casel.org,​ ​2025),​ ​allowing​ ​participants​ ​to​ ​explore​ ​the​
​interactive​ ​CASEL​ ​graphic​ ​(also​ ​known​ ​as​ ​the​ ​‘CASEL​ ​Wheel’).​ ​Participants​ ​scrolled​ ​across​
​active​ ​links​ ​within​ ​the​ ​website​ ​which​ ​allowed​ ​the​ ​opportunity​ ​to​ ​dive​ ​deeper​ ​into​ ​the​
​understanding​ ​of​ ​the​ ​elements​ ​included​ ​in​ ​the​ ​CASEL​ ​standards.​ ​The​ ​categories​ ​of​ ​these​
​elements​ ​include​ ​self-awareness,​ ​self-management,​ ​responsible​ ​decision​ ​making,​ ​relationship​
​skills,​ ​and​ ​social​ ​awareness.​ ​As​ ​the​ ​categories​ ​were​ ​explored,​ ​the​ ​definition​ ​and​ ​standards​ ​to​
​support​ ​a​ ​given​ ​category​ ​were​ ​shown​ ​on​ ​the​ ​webpage.​ ​The​ ​environments​ ​in​ ​which​ ​these​
​standards​ ​can​ ​be​ ​generalized​ ​are​ ​also​ ​part​ ​of​ ​the​ ​CASEL​ ​Wheel.​ ​These​ ​environments​ ​include​
​classrooms;​ ​schools;​ ​families​ ​and​ ​caregivers;​ ​and​​communities​​(CASEL,​​2020).​​Exploration​​of​
​this website proved intriguing and informative to participants at this workshop. ​

​A R​​EFRESHER​​ON​ ​U​​NIVERSAL​ ​D​​ESIGN​ ​FOR​ ​L​​EARNING​
​Educators,​ ​particularly​ ​special​ ​educators,​ ​have​ ​been​ ​familiar​ ​with​ ​the​ ​approach​ ​of​

​planning​​with​​Universal​​Design​​in​​mind​​for​​some​​time​​now​​(Hall​​et​​al.,​​2012).​​As​​the​​principles​
​were​​explored,​​the​​UDL​​guidelines​​were​​referenced​​to​​focus​​on​​learner​​diversity​​and​​variability​
​and​​provide​​a​​structure​​to​​consider,​​benefiting​​all​​students​​when​​designing​​lesson​​plans​​(Chardin​
​&​ ​Novak,​ ​2021).​ ​The​ ​principles​ ​of​ ​Universal​ ​Design​ ​for​ ​Learning​ ​encourage​ ​flexibility​ ​in​
​thinking​​when​​considering​​ways​​to​​present​​information,​​engage​​students​​with​​content,​​and​​allow​
​students​ ​to​ ​express​ ​understanding​ ​(Westerlin​ ​&​ ​Folske-Starlin,​ ​2024).​ ​And,​ ​as​ ​any​ ​special​
​education teacher will attest to, flexibility in practice is key.​

​During​ ​the​ ​roundtable​ ​workshop,​ ​the​ ​three​ ​core​ ​principles​ ​of​ ​Universal​ ​Design​ ​for​
​Learning​ ​were​ ​shared​ ​with​ ​visual​ ​examples​ ​to​ ​reference.​ ​These​ ​three​ ​core​ ​principles​ ​include​
​multiple​ ​means​ ​of​ ​engagement,​​multiple​​means​​of​​representation,​​and​​multiple​​means​​of​​action​
​and​​expression​​(CAST,​​2018;​​Hall​​et​​al.,​​2012).​​Within​​the​​QR​​code​​provided​​at​​the​​beginning​​of​
​the​​roundtable​​workshop,​​a​​visual​​representation​​and​​interactive​​hyperlink​​to​​the​​UDL​​guidelines​
​table was provided (udlguidelines.CAST.org, 2025).​

​P​​UTTING​​I​​T​​A​​LL​​T​​OGETHER​​WITH​ ​A​​CCOMMODATIONS​ ​IN​ ​M​​IND​

​The​ ​goal​ ​of​ ​this​ ​workshop​ ​was​ ​for​ ​participants​ ​to​ ​leave​ ​feeling​ ​confident​ ​in​ ​planning​
​social​ ​emotional-focused​ ​lessons​ ​with​ ​UDL​ ​as​ ​the​ ​driving​ ​consideration​ ​for​ ​learners​ ​in​ ​the​
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​classroom.​​A​​copy​​of​​the​​graphic​​organizer​​template​​designed​​by​​Castillo​​and​​Sedano​​(2025)​​was​
​provided​ ​to​ ​participants​ ​(see​ ​Figure​ ​1).​ ​Because​ ​the​ ​conference​ ​in​ ​which​ ​this​ ​workshop​ ​was​
​shared​​attracts​​teachers​​and​​researchers​​from​​all​​areas​​of​​education​​(not​​solely​​special​​educators),​
​a​ ​resource​ ​detailing​ ​accommodations​ ​for​ ​learners​ ​with​​particular​​disorders/disabilities​​was​​also​
​shared​ ​at​ ​the​ ​table​ ​(Leech,​ ​2024). ​ ​An​ ​example​ ​of​ ​a​ ​completed​ ​graphic​ ​organizer​ ​(Castillo​ ​&​
​Sedano,​​2025)​​was​​shared​​with​​participants​​(see​​Figure​​2)​​along​​with​​verbal​​descriptions​​of​​the​
​metacognitive​ ​process​ ​to​ ​use​ ​when​ ​filling​ ​it​ ​out​ ​(Castillo​ ​&​ ​Sedano,​ ​2025)​ ​while​ ​referencing​
​social-emotional​ ​learning​ ​standards​ ​(CASEL,​ ​2020)​ ​and​ ​considering​ ​the​ ​guiding​ ​principles​ ​of​
​UDL (CAST, 2018). ​

​Figure 1​

​Graphic Organizer Template​

​Note.​ ​Copyright​ ​permission​ ​received​ ​from​ ​Castillo,​ ​W.L.​ ​&​ ​Sedano,​ ​L.​ ​(2025).​ ​Social​
​emotional​​learning​​through​​universal​​design:​​A​​framework.​​WERA​​Educational​​Journal​​,​
​17​​(1), 3-12.​

​With​ ​the​ ​goal​ ​of​ ​participants​ ​leaving​ ​the​ ​workshop​ ​feeling​ ​confident​ ​and​ ​prepared​ ​in​
​designing​ ​social​ ​emotional​ ​learning​ ​goals​ ​with​ ​all​ ​their​ ​learners​ ​in​ ​mind,​ ​an​ ​activity​ ​was​
​provided​ ​as​ ​a​ ​culminating​ ​experience​ ​of​ ​the​ ​workshop.​ ​The​ ​materials​​provided​​for​​the​​activity​
​included​ ​a​ ​clean​ ​template​ ​of​ ​the​ ​graphic​ ​organizer​ ​(Castillo​ ​&​ ​Sedano,​ ​2025),​ ​a​ ​QR​​code​​that​
​provided​ ​a​ ​link​ ​to​ ​the​ ​UDL​ ​Guidelines​ ​(udlguidelines.CAST.org,​ ​2025),​ ​a​ ​printed​ ​copy​ ​of​
​Washington​ ​State​ ​Social​ ​Emotional​ ​Learning​ ​Standards,​ ​Benchmarks,​ ​and​ ​Indicators​
​(Professional​​Educator​​Standards​​Board,​​2019),​​access​​to​​the​​book​​Empowering​​Abilities​​(Leech,​
​2024)​​on​​a​​provided​​device​​for​​reference​​to​​common​​accommodations,​​and​​a​​completed​​graphic​
​organizer​ ​with​ ​examples​ ​of​ ​activities​ ​already​ ​included​ ​(Figure​ ​2)​ ​(Castillo​ ​&​ ​Sedano,​ ​2025).​
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​Three​ ​types​ ​of​ ​students​ ​with​ ​exceptionalities​ ​were​ ​shared​ ​with​ ​participants​ ​to​ ​consider​ ​when​
​filling​ ​out​ ​their​ ​graphic​ ​organizer​ ​with​ ​a​ ​partner.​ ​Discussion​ ​occurred​ ​in​ ​pairs​ ​and​ ​ideas​ ​and​
​questions were shared throughout the process.​

​Figure 2​

​Sample Completed Graphic Organizer​

​Note.​ ​Copyright​ ​permission​ ​received​ ​from​ ​Castillo,​ ​W.L.​ ​&​ ​Sedano,​ ​L.​ ​(2025).​ ​Social​
​emotional​​learning​​through​​universal​​design:​​A​​framework.​​WERA​​Educational​​Journal​​,​
​17​​(1), 3-12.​

​While​ ​participants​ ​worked​ ​with​ ​their​ ​partner,​ ​they​ ​were​ ​guided​ ​to​ ​reference​ ​the​ ​links​
​provided​ ​toward​ ​the​ ​UDL​ ​Guidelines.​ ​This​ ​acted​ ​as​ ​a​ ​support​ ​in​ ​the​ ​thought​ ​process​ ​to​ ​use​
​within​ ​each​ ​guiding​​principle​​of​​universal​​design.​​For​​example,​​when​​developing​​activities​​that​
​address​ ​the​ ​principle​ ​of​ ​engagement​ ​across​ ​the​ ​four​ ​domains​ ​within​ ​CASEL,​ ​participants​
​referred​ ​to​ ​the​ ​guiding​ ​questions​ ​provided​ ​within​​the​​UDL​​website​​link​​to​​shape​​their​​thinking​
​around​ ​activities​ ​to​ ​fill​ ​in​ ​each​ ​box​ ​for​ ​each​ ​CASEL​ ​domain.​ ​Participants​ ​received​ ​support​
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​through​​this​​process​​for​​each​​guiding​​principle​​of​​UDL.​​Working​​through​​the​​guiding​​principles​
​in this way led to a completed graphic organizer full of activities.​

​D​​ISCUSSION​

​Overall,​ ​the​ ​workshop​ ​seemed​ ​to​ ​draw​ ​a​ ​lot​ ​of​ ​intrigue​ ​and​ ​interest.​ ​Participants​
​appreciated​​learning​​about​​the​​CASEL​​standards​​(2020)​​used​​universally​​if​​states​​do​​not​​provide​
​their​ ​own​ ​set​ ​of​ ​social​ ​emotional​ ​learning​ ​standards. ​ ​Referencing​ ​the​ ​UDL​ ​principles​ ​and​
​guidelines​ ​served​ ​as​ ​a​ ​reminder​ ​of​ ​consideration​ ​of​ ​all​ ​learners​ ​in​ ​the​ ​classroom;​ ​general​
​learners,​ ​learners​ ​with​ ​Individual​ ​Education​ ​Plans,​ ​learners​ ​with​ ​504​ ​plans,​ ​and​ ​learners​
​receiving​ ​Tier​ ​II​ ​intervention​ ​in​ ​the​ ​general​ ​education​ ​classroom.​ ​Sharing​ ​the​ ​new​ ​graphic​
​organizer​​along​​with​​verbalizing​​the​​thought​​process​​when​​filling​​it​​in​​served​​as​​a​​demonstration​
​of​​how​​to​​think​​through​​planning​​social​​emotional​​learning​​goals​​for​​an​​inclusive​​classroom.​​In​
​reflection, this workshop proved productive and impactful. ​
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