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Although most states use a statewide strategy for student assessment, Nebraska school districts are
responsible for determining the strategies for measuring and reporting students' performance in reading,
mathematics, science, and social studies. This article briefly describes the state's requirements for local
assessment systems and explores language arts teachers' experiences during the development of reading
assessments in one suburban school district. The authors used a structured open-ended questionnaire to gather
data on teachers' perspectives from this common shared experience. Themes that emerged from the data are
reported and recommendations for developing assessments and building capacity at a district level are also
provided.

INTRODUCTION
State student assessment and accountability
systems received increased national attention with
the passage of No Child Left Behind (NCLB) in
January 2002. This is the next step in the
progression of control over methods of assessment
and accountability that has shifted from local
school districts to state departments of education
and legislative agencies and now to federal
jurisdiction. The shift in control occurred over
time for a variety of reasons, but many of these
focus on the perceived shortcomings of public
education. There is a perception that public
education has not reached the expectations placed
on it. In the 36th Annual Phi Delta Kappa/Gallup
Poll, 47% of all respondents rated their
community's public schools as deserving of a
grade of A or B, with parents' opinions higher at
61 % (Rose & Gallup, 2004). More worrisome is
that this number plunges to 26% when referencing
the nation's public schools (Id.). Although the
public may not be able to define these
expectations, the perception has remained
reasonably consistent for a number of years. These
concerns are constant reminders to the educators
who are responsible for addressing them in their
schools. As evidenced with the passage of NCLB,
much of the increased involvement revolves
around measuring student performance.
In response to these concerns, some recent
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efforts have sought to re-conceptualize the role of
assessment in school districts and the classroom to
better inform the public about how students are
performing relative to state-defined content
standards (Diaz, 2001). More importantly, the
integration of curriculum, instruction, and
assessment is being re-examined. Shepard (2000)
suggests that these three areas are interrelated, yet
may be treated as mutually exclusive in practice or
superceded by external testing frameworks. Other
researchers (e.g., Lane, Parke, & Stone, 2003;
Stone & Lane, 2003) have examined the
interactions between instructional practices and
student performance on a state assessment that
used performance assessment. The results of these
studies suggested that differences among schools
could be attributed to instruction that targeted the
goals of the reform effort.
Because of the desired connections among
curriculum, instruction, and assessment, it is
important that educators understand how to collect
quality information and then use it to influence
instruction and learning. Teachers who possess
assessment literacy skills (e.g., basic
understanding of measurement concepts such as
validity, reliability, and fairness) are better
prepared to engage their students in the targeted
goals of leaming (Black & Wiliam, 1998).
Researchers in the area of classroom assessment
tend to agree that better classroom assessment
contributes to the potential for making better

